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“Violence in society and politics, whether in the form of war, terrorism, 
dictatorship, oppression, usurpation, or genocide, is widely recognized as a 
grave problem”  - Gene Sharp 
Violence at all levels of society truly is a grave problem. Now more than ever, we 
need to teach that there are realistic alternatives to waging conflicts on all levels 
that are less destructive and relationship destroying and more constructive and 
relationship building. 
In her essay, “Why Should We Teach Children About Nonviolence?”, Voices of 
Youth contributor, Kiriyana Reddy (http://www.voicesofyouth.org/en/posts/why-
should-we-teach-children-about-non-violence-) calls for a complete makeover of 
minds.  She asks us to to consider how our children are educated.  What is it that 
children learn in history class, for instance? Generally, there is heavy focus on 
war and conflict and the dates of these wars and conflicts: who fought, why 
(which is relative to who is doing the “reporting”), and who won? Conquest and 
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winning are the primary values articulated. Reddy questions whether or not we 
teach children about the real information behind wars? Do we teach our kids that 
during wars, millions of people may die just by being caught in the crossfire or 
that those “servant civilians” by the hundreds of thousands may have lost their 
lives on the battlefield? Further, I ask, “Do we teach that those young men and 
women who fight in these wars are forever damaged and traumatized? Do we 
even consider teaching the damage done to the moral fabric of a nation which 
stands unquestionably behind the violence perpetrated by their state? Do we even 
consider how our humanity is compromised when violence is our primary “go-
to” option?” Reddy sadly reminds us that  “we speak of wars with such reverence 
and pride that we have forgotten what the real objective is—peace.”  How is it 
that we can say that “peace” is our real objective when we so readily accept the 
inevitably of conflict and violence? (http://www.voicesofyouth.org/en/posts/why-
should-we-teach-children-about-non-violence-)
Clearly, more education systems need to teach the peaceful, relationship-building 
methods of nonviolence: the history of nonviolence, the language of nonviolence, 
the behaviors of nonviolence, the values of nonviolence, the inclusive nature and 
creative power of nonviolence. In addition, exposing learners, future teachers and 
parents,  to the power of positive media, to the stories of real people who are 
devoting every moment of every day, intentionally working to make this world a 
better place is our best hope for making a difference. 
In this paper, I will attempt to provide a snapshot, an amalgam, of a couple of 
courses that I teach, that are forever in the making and constantly evolving. I will 
first offer a brief description of nonviolence and why giving attention to its 
history, has everything to do with how nonviolent initiatives are playing out in 
our present day. I will also spend a little time discussing the urgency for media 
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literacy and internet research skills in this very “interesting” time we find 
ourselves.
An Examination of the Dominator and Partnership Models 
Globally, the way that we educate our young is grossly inadequate considering 
the enormous challenges that they are faced with, “personal and ethical 
challenges, environmental and economic challenges, social and technological 
challenges” (Eisler,  2000, Tomorrow’s Children DVD), violence on an 
unprecedented scale at all levels of society.
I have long been a fan of Riane Eisler and her research. It is difficult to awaken 
learners to the reality of our culture of violence without presenting some 
alternative. Although most people claim to be opposed to violence, they are 
woefully unaware how violence in our daily lives has become normalized to the 
extent that we barely see its pervasiveness. We hear of  genocide, war, terrorist 
acts, oppression, abuses of human rights, domestic violence, human trafficking, 
gang violence, and countless other forms of violence and abuse, including the 
incessant violence wrought upon nature and the environment, and we barely 
blink an eye. 
When we stop for a moment to consider that the levels of violence that we have 
become accustomed to are totally unreasonable and against all that most people 
value and believe in and that what Riane Eisler (1987, 2000, 2002) refers to as 
The Dominator System is not the only option, we palpably experience an 
unraveling of the many layers of myth and mind control that we have been 
subjected to. For some, this is immediate. For others this realization may take 
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more time. But for ALL, this realization is life-transforming. I see this in the 
eyes of my students as the unraveling begins in their minds and in their hearts.  
In Tomorrow’s Children DVD (2002), Eisler discusses our seemingly involuntary 
willingness to choose violence before considering any alternative options. 
Do we have to hunt and persecute each other, when we humans have such 
an enormous capacity for caring and creativity? What is it that has tilted 
us back? Don’t we have any alternatives to this way that is presented as 
just the way things are?… Yes, we do have alternatives, but we cannot see 
these alternatives unless we look at human history though a wider lens. 
What we begin to see is that societies whether they’re ancient or modern, 
eastern or western,  that orient more toward the Dominator Model, we see 
that the primary principle for organizing relations is ranking: man over 
man, man over woman, race over race, nation over nation, man over 
nature. But as you move more towards the Partnership Model, you begin 
to see a different governing principle: linking. There are still hierarchies, 
there are still clear lines of responsibility and leadership,  but leadership is 
not based on the power to dominate, to control through fear, through force, 
it is  not disempowering but empowering…
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Eisler stresses the urgency for a complete reassessment, a complete overhaul of 
the way that we educate our young. When we examine the time in which we live 
and the myriad of technologies available to us, it becomes clear that, “the mix of 
highly destructive technologies that can be deployed in a matter of seconds 
mixed with the Dominator mindset is potentially catastrophic.”  (Tomorrow’s 
Children DVD, 2002)
Islands of Peace Culture: Looking at History Through a Wider Lens 
We cannot work for what we cannot imagine. So we have to be able to imagine, 
play, daydream about that peace culture…Kenneth Boulding always used to say, 
Dominator Model 
(based on ranking) 
 
- Authoritarian
social and family
structures
- Male dominance
- High levels of
violence and abuse
(Eisler, 2002)
Partnership Model
(based on linking)
- Democratic
social and family
structures
- Gender Equality
- Low levels of
violence and abuse
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“What exists is possible.” Because there are peace cultures — and we have all 
experienced islands of peace culture — it is possible. -Boulding, 1996
Elise Boulding  (1996) once said, 
We are not inventing peace from scratch. People have been at it for 
centuries and centuries… After all, none of us would be alive today if 
each society did not have some bits of peace culture, some bits of nurture 
and listening and caring. As we move into the 21st century, rebuilding 
peace culture is what we have to do.  
In societies all over the world, we see what Boulding (1996) called - islands of 
peace culture- , societies that value Partnership. In Boulding’s vision, peace 
culture can be defined as
a mosaic of identities, attitudes, values, beliefs, and institutional patterns 
that lead people to live nurturantly with one another, deal with their 
differences, share their resources, solve their problems, and give each 
other space so no one is harmed and everyone’s basic needs are met.
When we talk about democracy, human rights, alternatives to violence, clearly, 
these are the values that we want to cultivate. But unfortunately, overwhelmingly, 
education, what we learn, and how we learn skews toward the Dominator Model 
and the values that this system upholds. This needs to be addressed. We need to 
acknowledge the enormous positive impact that caring, cooperation, and 
nonviolence have played in our evolution, and intentionally build on these values.
In Tomorrow’s Children DVD (2002),  Eisler acknowledges that,  “We learn from 
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not only what we experience, but from stories.” She explains that the most 
powerful mental maps that people form, have been learned from the stories that 
they have been told. Thus, it is crucial to expose young people to the FULL 
repertoire of history. They need to be exposed to and to be aware of not only the 
accounts of violence in our history, but also the narratives which present and 
accentuate the success of active nonviolence in our evolutionary process. We tell 
young people, “Be kind… Don’t be violent…”,  yet what dates and events do we 
insist that they study, learn, and remember? The dates of wars and conflicts that 
their countries have engaged in. Usually, the victories are emphasized, and the 
losses are minimized or not presented at all! Truthful background to the conflict, 
that is, each side of the story is also conveniently and intentionally omitted. Thus, 
the knowledge that people have of history is so skewed towards the nationalist 
narrative, it is impossible for them to make any connection with the past and 
present, or to even question if there could have been an alternative (a nonviolent 
alternative) to the way that things were done (violence). 
So, Eisler asks, “When we present history this way, aren’t we really perpetuating 
the values and behaviors that we don’t want to perpetuate?” This, then, begs the 
question… What values do we want to teach? What content do we need to 
present? What do our young people (future parents, teachers, and leaders) need to 
know? 
Nonviolence?… Seriously? Yes… Seriously!
Without a direct action expression of it, nonviolence, to my mind, is 
meaningless.” - M.K. Gandhi
If the goal is reconciliation or lasting peace, violence simply doesn’t work. It 
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never has and never will. Haga (2017) admits that although violence “can be an 
effective tool to protect yourself and others against a threat, and it can be used to 
express outrage about injustice…” violence is “limited in one very important 
way, and that is that violence can never create relationships.”  The brutality and 
killing may stop for a time, but this does not in any way represent “peace” or 
“resolution”. Inevitably, once the oppressed have gathered their strength, or the 
young have grown strong enough to fight and to exact revenge for the wrongs 
done, the violence will once again resume. One wonders why our leaders resort 
to violence first without even considering nonviolent alternatives. This boggles 
the mind. A simple study of history reveals that the same mistakes seem to be 
made over and over again. History truly does “repeat” itself.  Wouldn’t it be 
wonderful if we could see more “repeating” of nonviolent patterns for resolving 
conflict!
In their 2012 book, “Why Civil Resistance Works: The Strategic Logic of 
Nonviolent Conflict”, scholars, Erica Chenoweth and Maria Stephan, argued that 
nonviolent civil resistance campaigns have proved to be much more effective 
(twice as likely to succeed, actually) than violent campaigns in dislodging 
repressive or unjust regimes.  (Please watch Erica Chenoweth’s TedxBoulder talk 
“Civi l  Resistance and the “3.5% Rule” at,  ht tps://rat ional insurgent.
com/2013/11/04/my-talk-at-tedxboulder-civil-resistance-and-the-3-5-rule/).
You see, many people equate nonviolence with passivity. When they hear the 
word, “nonviolence”, they envision a state of “non-action”, if you will. But this 
image could not be further from reality. As we are using the term here, 
nonviolence is neither a passive acceptance of oppression, nor a violent 
opposition to it. On the contrary,  nonviolence is an intentional and active 
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concept. Nonviolent action implies a commitment to utilizing nonviolent and 
creative means, and involves  a  multitude of behaviors and responses (e.g. acts of 
protest and persuasion, noncooperation, direct action, civil disobedience, 
boycotts, strikes, and education) to resist violent  and oppressive forces with the 
goal of influencing and encouraging social change. (See Sharp (2012) for more 
detailed definitions of nonviolence, nonviolent direct action, principled 
nonviolence, nonviolent resistance, nonviolent struggle, civil/civilian resistance 
etc… Sharp’s Dictionary of Power and Struggle: Language of Civil Resistance 
in Conflicts (2012) is a most valuable resource for students and teachers. Also 
see, “What is Nonviolent Action?”, on the Albert Einstein Institution website, 
http://www.aeinstein.org/nonviolentaction/what-is-nonviolent-action/)
Gandhi took issue with and rejected the term “passive resistance” , feeling that it 
was misleading in its implications.  It is well documented that both Gandhi and 
King were influenced by Henry David Thoreau after reading  Thoreau’s, “Essay 
on Civil Disobedience” (1849, original title: “Resistance to Civil Government”). 
The concept of refusing cooperation with a system fraught with injustice 
fascinated and inspired both of these men as it presented, perhaps,  a more 
effective force  to counter the violence  and the challenges of their times. 
Bernard Lafayette, a civil rights activist to this day,  a student trained by James 
Lawson in Nashville, Tennessee in 1960, who went on to work closely with 
Martin Luther King right up to the day that he was assassinated in Memphis, 
Tennessee,  affirms that , “Nonviolence really means fighting back with another 
purpose and with other nonviolent weapons. The fight is to win that person over, 
a struggle of the human spirit, much more challenging than fisticuffs.” (2013, p. 
75).  In his essay, “If We Listen Well”, J. Edward Guinan  (included in Colman 
McCarthy’s, Class of Nonviolence, Lesson 1, Reading 1) emphasized  that 
“nonviolence cannot be understood as passivity or indifference to the dynamics 
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of life”.  He reminded us and clarified for us all that  
Nonviolence means taking the responsibility for aiding the direction of 
human communication and brotherhood. Nonviolence means an active 
opposition to those acts and attitudes that demean and brutalize another 
and it means an active support of those values and expressions that foster 
human solidarity. Nonviolence, in essence, means taking a stand in favor 
of life and refusing to delegate individual moral responsibility to another 
person or group; it means taking control of one’s life and aiding others in 
doing likewise. Nonviolence is an attempt to find truth and love even in 
the midst of hatred, destruction, and pride. As the means cannot be 
separated from the desired ends, nonviolence cannot be separated from 
peace, for it is the value system and dynamic that makes peace possible.
In 1973, Gene Sharp, a pioneer in the field of nonviolence studies, catalogued 
198 methods of Nonviolent Action. He outlined three categories of Nonviolent 
Action that serve to challenge unequal systems of power, while encouraging and 
enabling creative solutions to the conflict at hand (Sharp, Politics of Nonviolent 
Action, 1973, pp. 109-445).
1) Nonviolent protest and persuasion are “symbolic acts of peaceful 
opposition” often used to denounce or show dissent toward a specific issue 
or policy. Gaining publicity for a cause is very often a prominent goal 
using these methods. Far too often, the wider public are unaware of  issues 
or unjust policies outside of their immediate sphere.  Parades, vigils, 
picketing, posters, teach-ins and the other educational forums, mourning, 
and protest meetings are all considered acts of protest and persuasion.
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2) Noncooperation involves intentionally removing oneself from 
cooperation or relations with a disagreeable activity or institution. 
Common methods are strikes, boycotts, divestment of funds, and acts of 
civil disobedience through peaceful violation of laws or regulations.
3) Nonviolent Direct Intervention encompasses methods that disrupt or 
deconstruct established institutions, behaviors, or policies that are viewed 
as undesirable by the nonviolent actor. Nonviolent interventions may also 
strive to create new patterns and institutions to take their place. Methods 
of disruption might include nonviolent occupations, blockades, fasting, and 
seeking imprisonment, in order to over-fill facilities. Methods of creating 
new structures might include the construction of alternative schools, 
media, transport, markets, and other political, economic, and social 
institutions.
The 198 Methods of Nonviolent Action are also included in, “There are Realistic 
Alternatives” (Sharp, 2003), in Appendix Two (pp. 39-48).  Students can 
download a PDF version from the Albert Einstein Institution website directly, 
http://www.aeinstein.org/wp-content/uploads/2014/12/198-Methods.pdf
Sharp notes (2003, p. 48) that clearly, since 1973, scores of additional methods of 
nonviolent action have been used, though not all have been classified, and that “a 
multitude of additional methods will be invented in the future that have the 
characteristics of the three classes of methods: nonviolent protest and persuasion, 
noncooperation, and nonviolent intervention.” Social media for one, has had a 
great impact on the effectiveness of mobilizing large numbers of people to take 
part in nonviolent campaigns for change on so many and diverse levels. 
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Two recent publications that I would absolutely recommend for classroom use or 
as resources are:  “Beautiful Trouble: A Toolbox for Revolution”, assembled by 
Andrew Boyd (2012, 2016) and “Blueprint for Revolution” by Srdja Popovic 
(2015). Both are highly inspiring and enormously relevant for people facing 
injustice and oppression around the world and for teaching students what real 
people are doing to make this world a better place.
A Course in Nonviolence: The Power of the Stories
Colman McCarthy (2007) asks in his “Class of Nonviolence: Introduction”,
If peace is what every government on earth says it seeks and if peace is 
the yearning of every heart, then why aren’t we studying it and learning it 
in schools? All of us are called to be peacemakers. Yet in most schools, 
the history, methods and successes of creating peace through nonviolence 
have no place in the curriculum.
Students are hungry to learn another way than violence. But how do we teach 
them, how do we convince them that “the force of love, the force of truth, the 
force of justice and the force of organized resistance to corrupt power is always 
more effective, moral, and enduring than the force of fists, guns, armies and 
bombs?” (McCarthy, 2007). Can we convince young people that this is a 
commitment worth making? I think so!
If we don’t want young people to be alienated and apathetic, we need to engage 
them actively in making their world a better place. We need to make them fully 
aware of the alternatives and possibilities that are available to them.  Their 
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exposure to violence as “the only way” is simply irresponsible. We wonder why 
young people feel powerless to affect change. The fact is that they are not 
intentionally or systematically taught any other way! This omission is 
unacceptable! Nonviolent change is possible and in fact is the more logical way 
forward.  They can make this happen, if we make a commitment to equip them 
with the rationale,  the tools, the skills, and the creativity to positively affect their 
world. 
While most of my students have heard the names of Mahatma Gandhi, Martin 
Luther King, the Dalai Lama, or even Henry David Thoreau, few, if any, know 
details of these men’s deep seated beliefs and actions and the reasons that they 
made such a commitment to their struggle and such an uncompromising and 
non-negotiable commitment to nonviolence. Their awareness of lesser known, yet 
important figures in the history of active nonviolence is vir tually nil. 
Nonviolence is NOT a new idea! In “Waging Nonviolent Struggle” Gene Sharp 
(p.15) notes that, “Nonviolent  struggles are not new historically. They have 
occurred for many centuries, although historical accounts frequently give them 
little recognition.”   
Historic case studies very clearly illustrate the power of nonviolence in the face 
of violence. Where might we begin? The documentary, “A Force More Powerful” 
(2000, York Zimmerman Inc.) which chronicles several instances in which 
nonviolent direct action proved to be a successful force for political and social 
change, is a great resource.  Students see and understand the effectiveness of 
nonviolent methods and strategies and also witness the f laws and relative 
ineffectiveness of violence when confronted by a clearly thought-out strategic 
nonviolent campaign.  They witness how the creative energy of nonviolence 
renders violent opponents powerless. The violent opponent crumbles when their 
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only response is violence. The dearth of creativity in the tactics employed by 
violent opposition is obvious as we observe the same methods and responses over 
and over;  and over and over they fail. 
I have found that the three stories in Episode 1 of “A Force More Powerful” 
(2000) resonate most deeply with my students: India 1930, Nashville 1960, and 
South Africa 1985.  India, because they gain insight into the workings of  Gandhi 
and the concept of Satyagraha; Nashville and South Africa because the students 
in Nashville were the same age (college age) when they did the lunch-counter sit-
ins and both leaders were relatively young, Jim Lawson, 30 and Mkhuseli Jack, 
27 when these movements unfolded.
The stories in Episode 2, present more of a challenge for my students: Denmark 
1940, Poland 1980, and Chile 1983.  I suppose that one reason is that they are less 
familiar with the history of the countries involved, the issues that entered into 
play, and the “global” nature and implications that lay at the very foundation of 
each struggle.  Providing students with “enough” information to understand the 
historic significance of these examples of strategic nonviolence is all that one can 
accomplish in a semester, meeting once a week. Thus, a strong focus on 
nonviolent methods and strategies and their ultimate success in each works best. 
Urging them to independently learn more deeply about each conflict and region 
is recommended. The handful of students who do this have much richer 
understanding and insight. 
As students have had minimal exposure to or study of nonviolent social 
movements and/or nonviolent direct action, in order to really appreciate and 
understand what is happening in the stories, there is the necessity for basic 
background and a glossary of terminology.  It is a new language that they are 
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learning, the language of nonviolence! They are also witnessing new behaviors 
and new ways of thinking. We are gently “unteaching” the myths that they have 
been exposed to, the myths of violence. Essential resources that I rely on for 
bringing students “up to speed” so to speak include… 
1) Gene Sharp’s Wisdom - The Alfred Einstein Institution
Before viewing the films, I recommend that students visit the Albert Einstein 
Institution’s website (www.aeinstein.org) - 
This website offers a wealth of information but for the scope of my course, I ask 
students to download the following three essential resources. 
1) What is Nonviolent Action?
http://www.aeinstein.org/nonviolentaction/what-is-nonviolent-action/
2) 198 Methods of Nonviolent Action
http://www.aeinstein.org/nonviolentaction/198-methods-of-nonviolent-action/
3) Correcting Common Misconceptions
http://www.aeinstein.org/nonviolentaction/correcting-common-misconceptions-
about-nonviolent-action/
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2) Glossary of Terms
“Psychological linguists have found that the terms available to us channel our 
thinking. So new thinking requires new language.” (Eisler, 2017) http://ahtribune.
com/human-rights/1441-riane-eisler.html
Young people, people everywhere, need to become fluent in the language of 
nonviolence.  Without this “fluency”, it will be difficult to clearly articulate what 
nonviolent movements aim to achieve or to even understand the behaviors and 
their effectiveness. The following websites offer glossaries of words, concepts, 
and key terminology used in the analysis and study of nonviolence and strategic 
nonviolent action. 
The King Center
http://www.thekingcenter.org/glossary-nonviolence
Metta Center on Nonviolence
http://mettacenter.org/nonviolence/glossary/#
In addition to the above websites, Gene Sharp (2003) has included a “Glossary of 
Important Terms in Nonviolent Struggle, Appendix One in, “There are Realistic 
Alternatives”, (pp. 31-38). As the booklet is in the public domain, I photocopy 
these pages for students. 
For teachers and for students who want to delve more deeply into this subject 
matter, I would recommend, Sharp’s Dictionary of Power and Struggles: 
Language of Civil Resistance in Conflicts, published by Oxford New York in 
2012 (See References section below).
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3) Study Guides
There are three study guides that are available online for students to download. 
These are very helpful as they provide background information for each scenario. 
I require the students to download, read, and study each. 
1) This was the original study guide that accompanied the film. This link gets 
you to the stories for each episode. Each offers an overview of the struggle, a 
timeline, the people involved, an analysis, and any additional aspects or details 
that contributed to the success and credibility of the campaign.
http://www.aforcemorepowerful.org/films/afmp/stories/index.php
2)  T h i s  s t u dy  g u id e  f r o m  t h e  G r e a t e r  Wa s h i ng t o n  E d u c a t io n a l 
Telecommunications Association (WETA) offers a nice overview with 
synopses and timelines for each conflict and a more general discussion of 
strategies involved.
http://www.aforcemorepowerful.org/films/pdfs/studyGuide-en.pdf
3) This “Teach With Movies” guide is the most comprehensive and most useful 
of all. It offers great background for teachers and students, incredible 
vocabulary building, and discussion questions with suggested answers, which 
serve to clarify for students the key concepts involved.  The links that are 
available on the website are very good. (Although I have found that a couple of 
the links on this site are defunct, the greater majority are active and 
maintained). 
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http://www.teachwithmovies.org/guides/force-more-powerful.html
4) Other Essential Resources
Albert Einstein Institution
http://www.aeinstein.org/free-resources/
Martin Luther King Center - The King Philosophy
http://www.thekingcenter.org/king-philosophy#sub3
Metta Center
Nagler: Six Principles of Nonviolence
http://mettacenter.org/wp-content/uploads/2012/07/Nepal-articlePDF.pdf
Nagler: Understanding Satyagraha
http://mettacenter.org/nonviolence/satyagraha/
Throughout the semester, students are urged to engage in their own exploration 
of  contemporary conflicts which are being waged using nonviolent methods. 
Relying on the mainstream media in any country to report on nonviolent 
initiatives and struggles accurately, or even at all, is unwise to say the least. 
Although nonviolence doesn’t make the headlines, it IS happening. I mentioned 
earlier the work of Chenoweth and Stephan (2011).  They found that in the last 50 
years, nonviolent civil resistance campaigns have been increasing and are 
proving more successful than violent insurgencies overall. Their research also 
showed that violent insurgencies have actually been on the decrease over  this 
time.  One would never know by looking at the headlines or watching the nightly 
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news. 
A multitude of sources exist where students can access and read articles by 
nonviolent activists and trainers, and also access accurate accounts of 
contemporary nonviolent initiatives and struggles. When they see with their own 
eyes that people power is really working,  this knowledge instills hope and the 
belief that there truly is another way.
Nourishing Media: Connecting the Past with the Present
How do people learn what schools neglect to teach? History is THERE!! The 
history of nonviolence is THERE! Why don’t people know so much about 
nonviolent initiatives and successes through the years? Why are we making the 
same mistakes over and over and over again? Why do tyrants get elected? Why 
isn’t every person an activist for positive social change? Why do people feel so 
disempowered? Young people need the knowledge and the skills that enable them 
to “create”,  to innovate! So often students ask, “Why didn’t I know about this? , 
Why didn’t I learn more about the possibilities of nonviolence before?” 
Connecting the past with the present is KEY!! The movements documented in “A 
Force More Powerful” happened! They were successful! People learned from 
them and continued to be actively engaged in making the world a better place 
and developing ever more creative strategic nonviolent methods. WHY don’t we 
hear about these efforts and successes on the nightly news? Nonviolent 
alternatives don’t seem to make the headlines! BUT wait… Are we witnessing a 
shift? Are we beginning to see more nourishing media sources making their way 
into the “mainstream”? Are we beginning to see a positive nod towards 
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alternatives to the status quo? 
As mentioned earlier, the most powerful mental maps that people form, are 
learned from the stories that they are told, from the information they receive 
about the world around them (Eisler, Tomorrow’s Children DVD, 2002).  What 
children are allowed to see, hear, and experience not only shapes their values, but 
also dictates their future actions and affects the choices they make on a daily 
basis. The harmful effects of mainstream media are well documented. These 
include the effect of media violence on aggression in children and adults, the 
media’s role in increasing racial and gender stereotypes, and the media’s 
potential to shape people’s perception of the world as a dangerous and 
threatening place. When people are scared and frightened, they retreat and 
become paralyzed and cynical. Clearly, many mainstream media sources are not 
presenting the whole story. There really is a lot of “good” happening out there!
Hope. 
One very important first step towards empowering learners is to encourage them 
to take control of the media that they consult and thus the information that they 
receive. There are so many alternatives to mainstream corporate media that aim 
to provide accurate information about our governments, corporations, and 
communities, and that are geared toward positive social change.  One just needs 
to know where to look and how to recognize credible journalism! The problem is 
that so many of us get “stuck” in our “social media world”, reading, watching, 
listening to only what we are familiar with, and only what we agree with.  How 
do we determine what really is TRUTH? 
A course that focuses on giving students the chance to explore the vast and rich 
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selection of  accurate journalism and positive media that exists, gives them the 
power over the media that they choose to consume. By presenting alternatives to 
the mainstream/corporate media “menu”, their motivation and confidence to seek 
out the good that people are doing and the positive steps that people are taking 
towards justice and peace,  is enhanced and encouraged. A course that opens 
these possibilities to future parents and teachers is certainly appropriate 
considering the times in which we are living. We desperately need an informed 
civil society.   Not only that, proficiency in accessing media that offers guidance 
for improving their own lives, health, and well-being, and the lives, health, and 
well-being of other human-beings sharing this precious earth is fundamental. 
Again, stories are key!  
Through the years, I have worked to compile an introduction to media sources 
for students that encourage them to become independent learners and inquisitors. 
To get students started, I provide them with a handout of several recommended 
sources, mostly my favorites from Public Broadcasting (PBS), National Public 
Radio (NPR),  the BBC, Link TV, Ted Talks , Youtube, and others. Here is a 
sampling of just a few of my absolute favorites (in no particular order… )
Greater Good Magazine https://greatergood.berkeley.edu
Positive News https://www.positive.news
Yes! Magazine www.yesmagazine.org
Waging Nonviolence https://wagingnonviolence.org
Democracy NOW! www.democracynow.org
Frontline www.frontline.org
The Newshour www.pbs.org/newshour
Link TV www.linktv.org
Mother Jones Magazine www.motherjones.com
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Truthout truthout.org
All programing on…
Public Broadcasting Service www.pbs.org
National Public Radio www.npr.org
BBC bbc.org
There are so many more that I share with students, and the list is ever-expanding. 
The major issue that I have is that the number of sites presented may overwhelm 
some. Although I have considered this to be a problem, I tell the students that 
they can access these resources at any time that they choose in their futures. 
They don’t need to “see it all” now! They will be able to come back and look 
whenever they deem to be the right time! The goal is to build their research and 
“accurate information seeking” skills! Being able to link from bonified, reliable 
resources to other reliable resources is one of the major benefits of this offering. 
This is a benefit of their learning that they can develop throughout their lives. 
Once students have worked through several recommended TV, radio, magazine, 
newspaper, and internet options, and have become familiar and comfortable with 
their chosen websites and all that they have to offer,  it is time to urge them to 
explore existing positive media in their own countries or countries that are of 
interest to them. Depending on the class and the countries represented,  and each 
student’s individual interests, I make the effort to guide them towards alternative 
media resources available to them. 
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As they explore more and more on their own, I remind them to always consider 
the following questions when assessing media that they encounter…
Who is the target audience? 
What is the accuracy of this story? 
What do the journalists expect to gain from disseminating this information? 
Who benefits? Who is hurt?
What emotions are triggered?
How does this story help to make the world a better place?
Is this issue relevant to making the world a better place?
Does this report/story/article/ contribute to positive health and wellbeing? 
In addition,  “Five Key Questions of Media Literacy” (http://www.medialit.org/
sites/default/files/14B_CCKQPoster+5essays.pdf) available to download from 
The Center for Media Literacy (www.medialit.org), offers sound guidance for 
students as they make their way exploring and seeking out media in their futures. 
 
Each week, time is allotted for them  to share their favorite  “find” with a partner. 
This activity serves as a motivator. Students teach each other, summarize their 
learnings, and hopefully inspire their par tners to either check-out the 
recommended site themselves or discover additional links that they can then 
share with a future partner. These mini-presentations are catalogued in their 
portfolio of works. Each includes the website address, the name of the media clip 
or article, a short summary, and their thoughts about what they watched, listened 
to, or read. By documenting their most significant “learnings”, they are able to 
look back, appreciate, and delve more deeply at a future time, if they wish. So 
often we find “something good” online, but in our haste to “see it all”, we move 
on and “lose” some very valuable and interesting sources. By slowing down a bit, 
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taking the time to read, watch or listen,  and to contemplate and respond to the 
content offers a much deeper and more mindful media experience. Remember, 
this learning does NOT end when this course ends! These are life-long skills. 
Conclusion
 
Exposure to words of wisdom from essential voices, past and present, within the 
nonviolent action community is invaluable. Here are a few suggestions (several 
already mentioned earlier in this paper) offering inspiration to “carry-on”, to 
deepen knowledge, and to bring nonviolence and nonviolent strategies into the 
mainstream of our communal discussion.
The Albert Einstein Institution
http://www.aeinstein.org
American Friends Service Committee
https://www.afsc.org/key-issues
Fellowship of Reconciliation
https://www.forusa.org
M.K. Gandhi Institute for Nonviolence
http://www.gandhiinstitute.org
Mahatma Gandhi Comprehensive Website
http://www.mkgandhi.org/main.htm
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The International Center on Nonviolent Conflict
https://www.nonviolent-conflict.org
The King Center
http://www.thekingcenter.org
Metta Center
http://mettacenter.org
Pace e Bene
http://www.paceebene.org/programs/
Waging Nonviolence
https://wagingnonviolence.org
Finally, empowering people to seek out accurate information is more urgent now 
than ever. The priority must be to create a learning environment in which 
students gain the communicating, problem-solving, and decision-making skills 
needed for living all of their lives in a global media culture. A cynical citizenry 
is an apathetic one with no clear vision . Clearly, the information we receive 
connects us to the world around us, and learning to choose information sources 
that will enrich our lives and empower us to make a positive impact on our world 
can only inspire hope. Developing media literacy skills in children, tweens, teens, 
and adults naturally results in their becoming more active and engaged global 
citizens. When they are aware of what is happening locally, nationally, and 
globally and understand that all is not doom and gloom, there is an energizing 
effect. With accurate knowledge comes the inspiration and clarity to act for 
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positive social change. 
Two valuable and essential resources that I recommend highly for teachers and 
parents…
Center for Media Literacy
http://www.medialit.org
 
Common Sense Media
Their Mission Statement can be found here as well as links to all that they have 
to offer.
https://www.commonsensemedia.org/about-us/our-mission#about-us
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